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T h i s  p a p e r  d e s c r i b e s  a  c o l l a b o r a t i v e  p l a n n i n g  e x e r c i s e
under taken by  PGCE s tudent  teachers  o f  Eng l ish  and modern
languages as  par t  o f  a  p rogramme o f  c ross-sub jec t  language
teacher education. A brief account of the overal i  programme is
given together with some ref lect ion on the use of l i terary texts in
modern  languages.  The paper  then descr ibes  how in  mixed-
subject pairs the student teachers planned a Year 9 lesson using
poems in  Eng l ish  and o ther  languages.  The paper  repor ts  the
evaluations of the part icipants showing what they have learned
from each othels subject approaches and how this has informed
t h e i r  o v e r a l l  p r o f e s s i o n a l  d e v e l o p m e n t  a s  f u t u r e  l a n g u a g e
tea  ch  e  rs .

INTRODUCTION

This ar t ic le  re lates to the PGCE programme at
L o n d o n  M e t r o p o l i t a n  U n i v e r s i t y  ( f o r m e r l y

Univers i ty  of  North London) descr ibed in Bur ley
and Pomphrey (2002) in which student teachers of
English and rnodern languages work together rn a
l a n g u a g e  e d u c a t i o n  p r o g r a m m e  a i m e d  a t
generating a dialogue across these two curriculum
areas. The goal is to encourage future teachers to
gain a more complete understanding of language,
language teaching and language learn ing.  The
tendency of modern languages as a discipline to
neglect  considerat ion of  the whole ( inc luding the
socia l )  context  for  language learn ing has been
commented on in the past by, for example. Hawkins
(1984 ) .  M i t che l l  and  My les  (1998 )  and  B rumf i t
( 2001 ) .  The  a im  o f  t hese  l anguage  educa t i on
sessions is  to  explore the contr ibut ion of  each
s u b j e c t  t o  t h e  l a n g u a g e  e d u c a t i o n  a n d
development  of  pupi ls  as wel l  as to create some
common purposes and approaches across the two
curriculum areas. An important motivation for the
deve lopmen t  o f  t h i s  p rog ramme has  been  the
findings of the study carried out at Southampton
Univers i ty  (Mi tchel l  e t  a l . ,  1994) which found
differences between teachers of modern languages
and Engl ish in  thei r  approaches to 'knowledge

about  language' .  S ince th is  s tudy,  and par t icu lar ly
s ince the development  of  the Nat ional  L i teracy
Strategy (DfEE, 1998),  there has been a greater
interest  in  f ind ine commonal i t ies between these
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"The goa l  i s
to encourage
future
teachers to
ga in  a  more
complete
understanding
of  language,
l a n g u a g e
teach ing  and
l a n g u a g e
l e a r n i n g "

two subject  arcas (see,  for  exarnple,  Turner  and
Turvey, 2002).
T h e  o r i g i n a l  l a n g u a g e  t e a c h e r  e d u c a t t o n
programme conta ined s ix  sessions of  importance
a n d  i n t e r e s t  t o  b o t h  s u b j e c t s .  T h e  o r i g i n a l
programme as descr ibed in Bur ley and Pomphrey
(2002 )  cove red  the  l o l l ow ing  a reas :

'  l a n g u a g e  d i r  e r s i t y
.  l i r s t  l anguage  acqu i s i t i on
' learning in an unfamiliar language
'  knowledge about  language
' reading whole texts
'  language teaching approaches.

Each of  these sessions is  taught  to a mixed group

of  PGCE Engl ish and modern languages student
teachers.  An important  d imension of  the whole
programme is  the cont inuous process of  ref lec l ion
which infbrms diff-erent aspects of the programme
in  d i f f e ren t  ways .  Th i s  p rocess  re la tes  t o  t he
b r o a d l y  s o c i a l  c o n s t r u c t i v i s t  a p p r o a c h  t o
language teacher education advocated by Roberts

wh ich  ' r ecogn i ses  the  i n te rdependence  o f  t he
p e r s o n a l  a n d  s o c i a l  d i m e n s i o n s  o f  t e a c h e r
development '  (Roberts .  1998).  The fbcus at  the
s t a r t  o f  t h e  p r o g r a m m e  ( l a n g u a g e  d i v e r s i t y ,
language acquis i t ion)  is  on personal  exper ience
and  p r i o r  unde rs tand ing  o f  l anguage  use  and
language development .  Ref lect ion on the d ivers i ty
o f  l a n g u a g e s  a n d  l a n g u a g e  v a r i e t i e s  i n  t h e
personal repertoire is used as a starting point for
later reflection on the construction of an identity
as a language teacher ( learn ing in  an unfami l iar
l anguagc .  l anguage  teach ing  app roaches ) .  The

sessic lns ent i t led 'knowledge about  language'  and
'reading a whole text' contain reflections on. and
analysis of, the structures which underpin r," 'ords,
sen tences  and  tex t s  i n  a l l  l anguages ,  enab l i ng
student  teachers to colxpare and develop thei r
understandings of  these aspects of  language.

A session was added to th is  programme in June
2002 which gave student teachers the opportunity
to apply the knowledge and exper ience gained
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throughout  the PGCE to a col laborat ive,  pract ica l
t ask  p lann ing  a  l esson  on  poe t r y  i n  d i f f e ren t
l a n g u a g e s .  T h i s  a r t i c l e  f o c u s e s  o n  s t u d e n t
teachers '  evaluat ions of th is  newly added session,
showing the pract ica l  and professional  gains of
wo rk ing  co l l abo ra t i ve l y ,  as  pe rce i ved  by  t he
part ic ipants.

From the data col lected,  the session was c lear ly
a n  o v e r w h e l r n i n g l y  s u c c c s s f u l  a n d  p o s i t i v e
exper ience,  wi th 36 of  the 38 par t ic ipants s t rongly
support ing the pract ice of  such jo int  p lanning and
the remain ing two general ly  posi t ive but  wi th some
reservations and caveats. This has added further
weight to the evidence collected from the previous
sessions (see Bur ley and Pomphrey,  for thcoming)
which suggests that  the cross-curr icu lar  d ia logue
between t ra inee teachers of  these two subjects
h a s  b e n e f i t e d  t h e i r  o v e r a l l  p r o f e s s i o n a l
developrnent  in  a number of  ways.

PRIOR SESSION _  COMPARISON
O F  L A N G U A G E  T E A C H I N G
APPROACI.IES

T h e  p o e t r y  s e s s i o n  f o l l o w e d  c l o s e l y  o n  t h e
s e s s i o n  f o c u s e d  o n  c o m p a r i s o n  o f  l a n g u a g e
teaching approaches.  In  th is  pr ior  session student
teachers had analysed and compared the different
l anguage  teach ing  app roaches  encoun te red  i n
both subject  areas over  the course of  the PGCE.
They were asked to identify and compare teaching
approaches at word, sentence and text level, terms
used by the Nat ional  L i teracy Strategy (see DfEE,
I  99t t ) .  They a lso d iscussed approaches to learn ing
abou t  soc io -cu l t u ra l  aspec ts  o f  l anguage .  The
lat ter  inc luded ident i ly ing and d iscussing d i f ferent
uses  o f  l anguage  i n  d i f f e ren t  se t t i ngs  o r  w i t h
d i f f e r e n t  i n t e r l o c u t o r s ,  d i f f e r e n t  l e v e l s  o f
pol i teness or  fbrmal i ty  as wel l  as the socia l  and
p o l i t i c a l  h i s t o r y  o f  d i f f e r e n t  l a n g u a g e s  a n d
language  va r i e t i es ,  such  as  t he  h i s to ry  o f  t he
Engl ish language or  la . f rancophonie. ln  th is  prror
session areas of  s imi lar  pract ice as wel l  as a number
of specific differences between the two subjects
were  i den t i f i ed .  By  engag ing  i n  ana l ys i s  and
compar ison,  s tudent  teachers were able to learn
from each other 's  teaching approaches.  Engl ish
student teachers reported learning from their MFL
peers a range of  act iv i t ies at  word and sentence
l e v e l  a s  w e l l  a s  s t r a t e g i e s  f o r  h i g h l i g h t i n g
grammatical patterns and providing visual support
for language learning. Modern languages student
teachers said they gained ideas for working with
textual meaning and inference as well as ideas for
d i c t i o n a r y  w o r k  a n d  f o r  e x a m i n i n g  c u l t u r a l
influences on text.

PLANNING A POETRY LESSON

I t  was  dec ided to  exp lo re  fu r ther  what  the  two
groups could learn from each other by sett ing up
a prac t ica l  task  in  wh ich  s tudent  teachers  were
asked to  p lan  teach ing  ac t iv i t ies  co l labora t ive ly .
T h e  t e a c h i n g  p l a n s  w e r e  t o  i n v o l v e  t e x t u a l

analys is ,  a pract ice fami l iar  to  both curr icu lum
areas.  The purposes of  textual  analys is ,  however,
tend to be different for each subject. In English
t h e  o b j e c t i v e  i s  u s u a l l y  t o  g i v e  a  c r i t i c a l
interpretation of the text in relation to audience,
c o n t e x t  a n d  p u r p o s e .  I n  m o d e r n  l a n g u a g e s ,
however.  textual  analys is  is  of ten more focused
o n  e x t r a c t i n g  f r o m  t h e  t e x t  a  d e e p e n i n g
understanding of  the way in which lex ica l  and
grammatical features of the target language are
used  to  cons t ruc t  mean ing .  The  co l l abo ra t i ve
planning exerc ise would a l low for  a shar ing and
synthesis  of  these d i f ferent  purposes,  enabl ing
Engl ish student  teachers to consider  in  more deta i l
the language learning potential of the text, while
their modern languages peers had an opportunity
to look more widely at  the re lat ionship between
aulhor .  text  and reader.

The decision to use a l iterary text rather than a
factual one for this collaborative planning exercise
chal lenges the usual  separat ion of  language and
l i t e r a t u r e  i n  t h e  c u r r i c u l u m .  T h i s  d i c h o t o m y
b e t w e e n  l a n g u a g e  a n d  l i t e r a t u r e  h a s  b e e n
c r i t i c i sed  as  be ing  unhe lp fu l  t o  t he  p rocess  o f
engaging learners in  fore ign language learn ing
because i t  resul ts  in  an impover ished exper ience
of  the target  language and cul ture (Kramsch,  1993).
Carter and Long ( I 99 I : 7) suggest that a language-
based approach to teaching l iterary texts "means

that  the teacher becomes an enabler  (author 's
i t a l i c s ) ,  wo rk ing  w i th  s tuden ts  and  c rea t i ve l y
intervening to ensure a re levant  and meaningfu l
exper ience through a d i rect  contact  wi th the text . "
This "d i rect  contact"  wi th the text  we hoped to
a c h i e v e  f o r  p u p i l s  b y  b r i n g i n g  t o g e t h e r  t h e
l a n g u a g e - f o c u s e d  e x p e r i e n c e  o f  t h e  m o d e r n
languages student  teachers wi th the exper ience
of  s tudying and teaching l i terature of  the Engl ish
group.  Kramsch (1993) reveals the l imi tat ions of
r e c e n t  a p p r o a c h e s  t o  l i t e r a t u r e  i n  m o d e r n
languages when she states:  "Even when l i terary
texts are chosen to teach reading because of  thei r
gene ra l  i n te res t  and  cu l t u ra l  appea l ,  l anguage
teachers seem constrained to teach these texts for
their information value only". Kramsch shows how
the use of  l i terary texts wi th fore ign language
learners enables them to experience the 'particular

v o i c e  o f  t h e  w r i t e r '  a s  o p p o s e d  t o  t h e  l e s s
engaging 'gener ic  real i ty '  represented by texts
designed speci f ica l ly  for  language learn ing.

Very few of  the modern languages student
teachers had considered using l iterary texts in their
own teaching up to th is  point  and were unsure
before the session how useful it would be to plan
a poetry lesson.  Indeed they tended to consider
the  use  o f  l i t e ra ry  gen res  as  some th ing  to  be
studied perhaps at A level and beyond but not in
Yea r  9 .  I n  t he  cu r ren t  l i t e ra tu re  on  modern
languages the use of  l i terary texts tends to be
discussed as an advanced level  act iv i ty  only  (see,
for example, Pachler and Allford, 2000). In English
lessons ,  on  the  o the r  hand ,  poe t r y  and  o the r
literary texts feature prominently at all levels. Thus,
the use ofpoetry for this planning exercise enabled

"The dec is ion
to use a

literary text
rather than a

fac tua l  one . . .
cha l lenges

the  usua l
separat ion of

language and
l i terature in

the
cur r icu lum"
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" l t  is possible
to f ind
concise,
s imp ly
expressed
poems . . .
understandable
even to L2
learners in
the early
stages and
yet
interest ing in
t h e i r . . .
content"

the modern languages student teachers to engage
with a less familiar text type and to learn from the
m o r e  l i t e r a r y  e x p e r i e n c e s  o f  t h e i r  E n g l i s h
counterpar ts .

I n  choos ing  poe t r y  as  t he  focus  fo r  t h i s
col laborat ive p lanning exerc ise,  we wanted to
explore the possib i l i ty  of  us ing l i terature and
'whole text '  wi th Key Stage 3 learners.  I t  was
decided to use poetry for  a number of  reasons.
The main reason was to use a text type that would
enrich the student teachers' own future teaching.
John Trafford (2003) suggests using poetry among
o t h e r  s t r a t e g i e s  t o  r e v i v e  p u p i l s ' i n t e r e s t  t n
modern languages and to promote in te l lectual
chal lenge,  enjoyment  and imaginat ion,  features
which he believes are often lacking from the modern
languages curr icu lum as a resul t  o f  the recent
po l i c i es .  Many  poems  a re  conc i se  enough  to
enable the study of complex ideas compressed into
a few simple words. An example used by one of
the student teachers consisted of a few lines taken
from the poem 'Oda a la cebolla 'by Pablo Neruda
which combined humour wi th imaginat ion and
socia l  awareness in  contemplat ing the humble
on ion  i n  re la t i on  t o  t he  cosmos  us ing  s imp le
vocabulary, including several near-cognates.

It is possible to l ind concise, simply expressed
poems in most languages understandable even to
L2 learners in the early stages and yet interesting
in their imaginative and intellectual content. The
layers of meaning within a poem allow a reader to
construct a personal meaning in responding to the
text, the 'direct contact' described above by Carter
and Long ( 199 I ). The selection of the poems to be
studied by the student teachers themselves meant
that they were bringing texts which already had
some pe rsona l  connec t i on  t o  t hem.  Pe rsona l
engagement is  centra l  to  the language teacher
education programme and to the student teachers'
own teaching.

C O L L A B O R A T I V E  P L A N N I N G
SESSION

The  s ta ted  ob jec t i ves  o f  t he  poe t r y  p lann ing
session were to gain:
. Experience of working together to plan learning

tasks and processes (the what and the how)
. Reflection on the experience to inform future

pract ice

The student teachers were asked to bring to the
session a poem in the appropriate target language
suitable for use with a Year 9 class. ln cross-subject
pairs they were asked to read the poems to each
other  and agree the key meanings and the key
language features used to convey the meanings.
They then p lanned act iv i t ies that  would enable
learners to gain an understanding of the meanings
in each poem and the use of language to convey
these meanings. They were asked to plan activit ies
at  word,  sentence and text  level .  Several  pai rs
p resen ted  the i r  p l ans  to  t he  who le  g roup  and
student teachers then completed a questionnaire

ref lect ing on the exper ience.  The quest ionnatre
conta ined three open quest ions as fb l lows:
I How has it been valuable to work with someone

from another subject in planning this work?
2 ls it valuable for teachers of English and modern

languages to talk together?
3  How has  be ing  i nvo l ved  i n  a l l  t he  sess tons

focusing on language af fected your  v iew of
what your subject is?

SELECTION OF POEMS

A wide range of poems in different languages was
brought to the session. Not surprisingly a number
o f  m o d e r n  l a n g u a g e s  s t u d e n t  t e a c h e r s  h a d
selected poems and rhymes wr i t ten for  younger
children in order to minimise language diff iculties
for Year 9 pupils. However, the modern languages
se lec t i on  a l so  i nc luded  poems  by  we l l - known
writers such as Pablo Neruda and Jacques Prevert.
One student teacher selected a poem in Cerman
wri t ten by a l4-year-o ld Turk ish boy (publ ished
in the textbook Gute Reise 3:  132) .  Another  had
written her own poem in Spanish. Those selected
b y  t h e  E n g l i s h  c o h o r t  i n c l u d e d  p o e m s  b y
Tennyson ,  Ad r i an  M i t che l l ,  Sy l v i a  P la th  and
Wilfred Owen.

TEACHING PLANS

A variety of approaches to exploit ing the poems
were planned. These brought together the different
purposes oftextual analysis identif ied earlier. They
i n c l u d e d  t y p i c a l  m o d e r n  l a n g u a g e s  l e a r n  i n g
act iv i t ies such as gap-f i l l ing,  d ic t ionary work,
selection of cognates or key words, arranging the
order  of  sentences,  matching par ts  of  l ines or
s e n t e n c e s ,  m a t c h i n g  v i s u a l s  w i t h  l a n g u a g e ,
listening and ticking on a grid etc. Others reflected
English teaching approaches aimed at exploring
meaning, often at whole text level. These included
use of  predict ion st rategies,  drama, s toryboard
il lustrations, identifying and explaining metaphors,
looking for synonyms or contrasts etc.

Several pairs also produced ideas for working
beyond the text ,  g iv ing pupi ls  opportuni t ies to
produce their own creative expressions based on
the meanings extracted from the text. An example
of this was a letter to the classmates of the Turkish
pupi l  who wrote the German poem ment ioned
abo  v  e .

W H A T  E N G L I S H  S P E C I A L I S T S
L E A R N E D  F R O M  M O D E R N
LANGUAGES

A n  a n a l y s i s  o f  t h e  E n g l i s h  s t u d e n t  t e a c h e r s '

responses  to  the  f i rs t  par t  o f  the  ques t ionnat re

reveals what they have learned from working with

their modern languages peers.

Many of the English student teachers found i t

valuable to experience the way in which modern

l a n g u a g e s  s p e c i a l i s t s  t e n d  t o  d e c o n s t r u c t

l a n g u a g e  a n d  l a n g u a g e  l e a r n i n g  t a s k s .  T h e y
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